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Christina Nadler 
 
<h1>Undisciplined Digital Pedagogy: Wikis as Post-structuralist Intervention into 
Disciplinarity</h1> 
 
<h2>Abstract</h2> 

This paper argues that wikis can be an undisciplined digital pedagogy, a term 
and practice that I develop, used to subvert disciplinarity. I propose that academic areas 
be understood as a post-structuralist field as opposed to a discipline, and that scholars 
and educators actively work against the process of disciplining. Proceeding from various 
pedagogical and theoretical frameworks to highlight issues of disciplinarity, this paper 
highlights the process of canonization as a site of discipline, with the sociological canon 
as an example. The digital can function as a post-structuralist intervention into the 
production of knowledge as a discipline, with wikis as a specific pedagogical tool for this 
practice. I will illustrate this through a wiki that was used by my students in a classical 
sociological theory course. The potential of wikis to subvert the problematic aspects of 
disciplines will be drawn out, while keeping in mind the growing “failure narratives” 
(Marlow 2012) on wiki assignments. The paper concludes with an argument that an 
undisciplined digital pedagogical practice of knowledge production as a field can be 
facilitated through wikis.  
 

<h2>Fields of Potential</h2> 

What could we do with a technological revamping and further radicalization of 

John Dewey’s simple yet profound claim in Experience and Education (1938) in which 

he claims that to be truly educated, we must not receive but experience education? This 

paper takes up this question, through exploring how wikis can be used in the classroom 

as pedagogical tools for an experiential practice of education, or what I call 

undisciplined digital pedagogy. A wiki that I implemented in a classical sociological 

theory course will serve as an example of this practice: the class was assigned the task 

of rewriting and updating Marx and Engel’s The Communist Manifesto (1847). Full 

details of the project will be discussed after giving the theoretical and political context for 

such a project and attendant pedagogy. 
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Undisciplined digital pedagogy, as I define it, is a practice of using digital 

technologies in teaching to facilitate a subversion of and resistance to the disciplining of 

academic work and knowledge production. Undisciplined digital pedagogy can serve as 

an intervention into a model of the academy dependent on boundaries and discipline. 

Discipline is training into a fixed order or structure. It is regimented, militarized and 

policed. Discipline happens in schools and homes, as well as the military and prisons; it 

is how one trains children to be normative citizens and workers and how one trains 

soldiers and police to control, invade or preserve what has been conquered. The 

conception of an academic area as a discipline functions as a violence to knowledge 

production, and those who seek to produce knowledge. The violence of disciplining 

boundaries requires not only that the boundaries be built, but also that they then be 

policed, and there is punishment for not conforming or obeying. 

Against this model of discipline, I propose we use undisciplined digital pedagogy 

to propose to students an alternate view of the academy, a post-structuralist view of 

knowledge as a field. This field has multiple and deliberately unfixed metaphoric and 

theoretical connotations. This field can be a field of study in the traditional sense, which 

already doesn’t have the limitations or the punitive feel of the word discipline. Another 

way to imagine the field is as a meadow, an ungrazed space with wild flower growth. A 

third addition to the metaphoric possibilities of understanding a field is as space to play, 

like a ball field. This can add to our understanding by shifting away from the idea of 

work, to a conception of knowledge production as play.  

An additional way to theorize the meaning of academic fields is as a Deleuzian 

field or plane of immanence meaning a boundless space without structure, only 
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consisting of relations, movement and affects (Deleuze and Guattari 1987; Deleuze 

2005). For Deleuze and Guattari this field is deterritorialized; there is either no need for 

a rigid disciplined structure, or there is resistance to a structured territoralization. In this 

use of the concept, what would constitute an area of study and knowledge production is 

deterritorialized. This field of immanence is also not about individual subjects producing 

individual knowledge as individual authors. For Deleuze and Guattari, individuals are 

not central; process and relations become central. They state “there are only relations of 

movement and rest, speed and slowness between unformed elements...there are only 

haecceities, affects, subjectless individuations that constitute collective assemblages” 

(Deleuze and Guattari 1987, 292–293). This immanent field is not about transcendence; 

in this Deleuzian field we are not trying to get to something we don’t have, or to a place 

where we are not already, instead we realize we are in a space of potential.  

Turning this idea of a field into pedagogical practice is quite radical—we are no 

longer asking our students to get something they lack and acquire it through 

transcending their current material or mental conditions, but we are asking them to 

produce on a plane or field in which we all have what we need already. This 

pedagogical practice does not always have to be digital, but digital technologies, like a 

wiki can facilitate this practice. This is an undisciplined pedagogy; one that necessarily 

complicates disciplined aspects of knowledge production, for example, canonization.  

 

<h2>Canonization as Site of Disciplinarity</h2> 

Because my training and my teaching are in sociology programs, I will use 

sociological canon formation as an example of a process of disciplining. The wiki 
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assignment given to my students, discussed later in the paper, served as an 

undisciplined digital pedagogical intervention into the problems of canonization. 

Sociology need not be seen exclusively as an academic discipline; yet, in the teaching 

of sociology it is most often presented as a disciplined set of theories and 

methodologies. One major way a field is disciplined is through the production of a 

canon. The canonization of the classical social theorists, makes them appear as 

authorities, and esoteric ones at that. In sociology, the canonized theorists almost 

always include Karl Marx, Emile Durkheim, and Max Weber (Connell 1997), with W.E.B. 

Du Bois, Sigmund Freud and various others sometimes included depending on the 

school or instructor: my classical theory syllabus always includes those five theorists. 

The biggest hurdle for students is often that they think they cannot understand the 

concepts or theorists because they have been instilled with such an authority. Theory is 

often seen as something above students’ heads, or as something external to their real, 

material lives. Within the field we must engage critically with the unquestioned privilege 

given to canonized classical theoretical texts as well as the privileging of certain ways of 

reading them—the ways in which these texts are read, then, still shapes the field 

(Alexander 1987).  

R.W. Connell, an Australian sociologist, (1997, 1512) makes the argument that 

as the canonical texts represent what is sociological, “they influence what kind of 

discussion counts as sociological theory, what theoretical language sociologists are to 

speak in, and what problems are most worth speaking about.” Further, she says, that 

“canon,” originally meaning a rule or edict of the Church, overemphasizes the 

importance of a few great men, at the same time as it excludes and discredits the non-



 5 

canonical. In fact, Connell makes a similar argument to the one that I am making in 

stating that “sociology can be introduced to students not as a story of “great men” but as 

a practice shaped by the social relations that made it possible” (1997, 1547). 

Understanding theory as a practice makes it necessarily unable to be disciplined 

because practice is never fixed. The production of the canon, however, through its 

inclusions and exclusions, lays the ground for the field to be turned into a discipline. In 

order for us to access the potential of undisciplined academic work we can start with the 

challenging work of changing the conceptual spaces within which we produce academic 

work.  

 

<h2>Digital Pedagogy as Post-structuralist Intervention</h2> 

Specific digital interventions and practices purposefully implemented by 

educators can serve to undermine the disciplining of a field by making very clear the 

processes of knowledge and discourse production. Undisciplined digital pedagogical 

practices can subvert these issues actively drawing attention to the practices of 

knowledge production and subverting them. Once having done so students will have the 

opportunity to experience knowledge as it is being produced, and even be agents in its 

production. In this sense students become part(icipants) of the field, rather than learning 

about a predetermined discipline. 

 There are many reasons to incorporate online learning into sociology classes, 

such as fostering learner-centered environments, creating community and engaging 

students (Pelz 2004; Ugoretz 2005; Konieczny 2007; Vie and deWinter 2008; Caeton 

2008; Barton 2008), however, there are political reasons that go beyond basic 
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pedagogical imperatives. Critical Art Ensemble argues in Electronic Civil Disobedience 

that we must reconceptualize the spaces in which we resist and struggle against 

capitalism and other forms of oppression. When the power of capital has shifted to the 

digital network, then older forms of protest become less relevant. For example, blocking 

the entrance to a building, or any other action in a physical space effects little change 

when capital is operating as flows of information. They argue “these outdated methods 

of resistance must be refined, and new methods of disruption invented that attack power 

(non)centers on the electronic level” (Ensemble 1996).  

Critical Art Ensemble shows the inadequacies of structuralist interventions 

(blocking an entrance, or resisting a determined center of power) and highlights the 

needs for post-structuralist interventions, one that might attack the (non)centers of 

information. In this sense post-structuralism can be simply understood by accepting that 

there is no longer (if there ever was) a dialectical system of oppression in which there is 

a clear oppressor and oppressed. This is because capital operates outside, in, and 

around human bodies through flows of information and power—through the digital as 

well as organic. Using online technology in sociology classes, where the content in 

some ways always engages with power and frequently with capitalism, can help teach 

students how to struggle in new ways where conceptions of agency and power have 

been complicated by the importance of the digital world. Wikis, as I have used them, 

can function as this kind of post-structuralist intervention.  

 

<h2>The Potential of Wikis</h2> 
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A wiki refers both to a type of website, or the software that runs this website. It 

has three important features: one does not need to download any software to use the 

program; it is easy to figure out how to use; and it is designed to support collaborative 

projects (Konieczny 2007) through enabling multiple authors to edit the same text at the 

same time. Ulises Mejias, (2011) argues that wikis engender a new understanding of 

the potential of digital media by forcing learners to rethink the way they write. Part of 

that rethinking is writing for a broader audience, rather than just for the instructor. This 

changes the agency of the student because it allows them to select, in some ways, the 

audience for their work—and thus may change the personal significance of their work 

as well.  

One way to practice an undisciplined digital pedagogy is to facilitate students 

literally being able to bring their own problems into the work, as you will see in the wiki 

example where students rewrite a classical text—this allows students to intervene into 

the ideas considered part of the canon. Connell (1997, 1545) argues that we must 

understand the importance of “not only which writers are included and excluded [from 

the canon], but also which problems.” For example, gender, sexuality, race, ableism, 

imperialism, and colonialism were not considered core issues in the sociological canon 

formation, but when certain online tools, particularly wikis, are brought in, students may 

interrogate the canonical material in ways not as freely accessible when only reading 

text in a book and writing responses or papers directed to the instructor.  

Terry Anderson (2008) has argued that effective learning does not happen in a 

content vacuum. He argues that each field contains its own worldview that provides its 

own way of talking about knowledge—students need to be given opportunities to 
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participate in that discourse. Wikis allow them to put the discourse into their own words. 

This will allow students to feel comfortable participating in a discourse, but also enable 

them to produce knowledge. One specific practice that engages with this process is 

tracing the production of an idea. 

Stephanie Vie and Jennifer deWinter (2008) point out that wikis challenge the 

thought that ideas are a unique product of individual labor and cannot thus “belong” to a 

single person. This makes students confront not only the text they are reading, but also 

the texts that they are producing. However, using wikis in this way may draw the 

students to think critically about how academic work, authorship, and indeed thought 

itself manifest themselves as social productions. In a discipline, students are recipients 

of an authorial voice’s knowledge—they are removed from it and must acquire an 

outside knowledge. In a field students are agents or participants, actively seeing how 

knowledge is not limited to one author’s idea, but that knowledge and power flow 

through them and can be shaped by them and through them. This teaches students a 

new kind of resistance. Vie and deWinter (2008) argue that by challenging the authority 

of the single authorial voice, wikis call into question traditional notions of intellectual 

property as a market commodity.  

What is radical about wikis is well articulated by video game journalist and 

English professor Matt Barton (2008): “Indeed, what is most exciting to me about wikis, 

and the reason why I have dedicated so much of my scholarly energies toward 

understanding them is this: They are not weapons of hegemonic domination but tools of 

democratic liberation. Their power comes not from above but from below; not from 

publishers but plebeians; not from a single proud tyrant but from a thousand humble 
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citizens”. Barton’s eloquent description illustrates how wikis can be used as an 

undisciplined digital pedagogy, as a tool for democratic liberation.  

 

<h2>Failure Narratives and Wiki Assignments</h2> 

Among scholars discussing wiki use in teaching there have been ample 

examples of wikis not matching the instructors’ expectations, often these are articulated 

in a “failure narrative” (see Barton 2008; Marlow 2012; Keramidas 2012). Some argue 

that wikis are not appropriate for all projects; for example, Barton (2008) argues that 

wikis are more appropriate for objective rather than subjective projects—CliffsNotes 

rather than literature, he says—because they don’t fit conventions from other genres. 

Barton is correct that wikis are not suitable for all projects, particularly projects that are 

still framed to privilege the authorial voice. Yet, Barton is too simplistic in claiming that 

wikis should only be used for objective projects, ironically undercutting his earlier point 

about wikis as a tool for democratic liberation. In doing so he reinforces a false binary 

between objective and subjective work. To be fair, Barton does note it is a problematic 

binary, but reifies it through a distinction between texts that inform (objective) and texts 

that persuade (subjective). Of course, there is some difference between “The 

Communist Manifesto” and a hypothetical CliffsNotes interpretation of it, but we must 

understand that neither of these, nor a new manifesto as is the case in the 

implementation of wikis by my students are simply informative or persuasive. Only 

assigning wiki projects that reinforce the false dichotomy between subjective and 

objective may teach students some form of collaboration that might be good for getting 

jobs in late capitalist society, but it does nothing to subvert current power structures—
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we do not want to become mere (re)producers of problematic discourses which 

reinforce the status-quo.  

Digital Media scholar Kimon Keramidas (2012) articulates another possibility for 

what he calls a “wiki fail” in his experience teaching at the CUNY Graduate Center in the 

Interactive Technology and Pedagogy Certificate program. He describes his experience 

assigning a wiki project where students would individually author a proposal for a 

course project and then other students would shift the goals of the project as they saw 

fit by editing the wiki. However, students were reluctant to change anything but minor 

points. Keramidas explains that the students had expectations about what type of work 

was valued, and paired with a full course load, they may have become resistant to new 

expectations for student work. He emphasizes that this is even more the case for 

graduate students who see alternative pedagogical practices devalued by their advisors 

and the job market and therefore may question the value in learning new pedagogical 

tools.  

Keramidas would change some specific details of the assignment if he ever gave 

it again—one thing he noted that he might change would be to assign a specific number 

of edits. However, assigning specific edits to make does not do enough to fulfill the 

radical potential of wikis, or to subvert disciplinarity. Keramidas is generous to share his 

experience, even as he feels it was a failure—this leads to generative discussions of 

how to implement wikis. Keramidas’s assignment was proposals for individuals to write 

and for individuals to fulfill, with only the intervention of other students’ ideas in the form 

of changes done in a wiki. A potentially more successful assignment would be for 

students to collaboratively write a proposal that they would then implement as a group. 
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An idea along those lines would subvert the idea of individual authorship that is so 

privileged in the disciplined academy. 

In the implementation of wikis we must be wary of making liberal reforms to 

problems of liberal individualism, when there is little value in that kind of reform. Our 

assignments must make a real intervention into how the academy, authorship and 

agency are understood. Our assignments must envision the radical and undisciplined 

potential of wikis; if the expectations of students to produce their own original project 

shift in the way we articulate assignments, there will hopefully be fewer “wiki fail” 

articles. Wikis work best not with only objective work, as Barton suggested, but with 

truly collaborative work where individual voices are not privileged, and a different kind of 

agency emerges that is something different than just the sum of individual students’ will. 

Even when this is the goal, however, “failures” in wiki assignments can ironically 

reinforce the value of individual authorship, as scholar of Human-Computer Interaction 

Jennifer Marlow (2012) explains after using wikis in her class for collaborative paper 

writing on “culture.” 

Drawing on Marlow’s writing after her self-described “wiki fail”, we should not only 

not assume that there is a “natural desire” for students to be self-interested 

individualists (homo economicus), but we must also not assume that asked to 

collaborate on a wiki that they will naturally take to the idea of the “collective good”. This 

is particularly important in sociology courses where students are taught not to take 

cultural constructions for granted or as natural states of being. Marlow suggests that it is 

the educator’s responsibility to bring these cultural tensions to the attention of the 

students through discussions around community, collective intelligence and knowledge 
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production—in other words, she suggests teaching them with an undisciplined digital 

pedagogy that subverts individualism by actively engaging in discussions around 

knowledge production, rather than passively hoping for this to happen.  

Marlow (2012) emphasizes that this is important because “students have been 

educated in an environment where the authority of knowledge is given to the person 

who ostensibly generated that knowledge originally, and they have been (mis)led into 

believing that they themselves were the ‘original’ generators of the knowledge and text 

that they posted to the wiki”. Yet, this is not the students fault; the current economy 

relies on “knowledge as a product” (Marlow 2012). These concerns further highlight the 

need for specific uses of wikis as radical undisciplined digital pedagogical practice that 

teach students how to participate and make interventions into the network where power 

flows.  

 

<h2>Undisciplined Digital Pedagogy: A Shape-Shifting Beast</h2> 

In the summer of 2012, I implemented a wiki in my Classical Sociological Theory 

course at Hunter College in order to see how a class could use an undisciplined digital 

pedagogy and to experience the potential of wikis. I bought a relevant domain and 

server space and installed MediaWiki for this project. Although I planned for the site and 

the project to be ongoing, the site is currently off line because of an unmanageable 

spam problem, common of wiki sites. Students—there were 21 of them—were 

instructed to rewrite the Communist Manifesto by Marx and Engels in a wiki. An excerpt 

of the assignment reads as follows:  

Marx and Engels’ Manifesto needs a spruced up New York City 2012 
version. Translate and re-write the language into more contemporary 
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wording, in your voices, collaboratively. If you have comments about 
someone else’s changes, or about something that you would like to 
change use the discussion/talk page to start a conversation about it. 
Everyone should contribute to the talk page to be part of the discussion in 
figuring out which direction you are taking the new version of the 
manifesto. Once you are finished, collectively write a brief introduction to 
your new manifesto.  
 

Initially students were intimidated by this assignment. It is admittedly daunting to be 

asked to rewrite such a renowned text. The first brave students to approach the 

assignment made very minor edits, switching words around, and they signed their 

initials within the text to indicate what they had personally changed. This led to a second 

major hesitation on the students’ part: not only hesitating to change Marx and Engels’s 

words, but also not wanting to change other students’ words.  

 The summer session was only six weeks long, but met for two hours a day, four 

days a week so we had time to discuss this assignment intensely and respond to 

concerns often in class the next day. I quickly realized this could not be a project that 

was solely done outside of class, at least in the current articulation, and so I had 

students come to the front of the room—we were lucky enough to have a computer set 

up—and demonstrate how they would create a username, log-in, and make edits to the 

text. The class collectively helped individual students to decide what to edit in the 

demonstration. We continued this practice daily at some point during the class time until 

most students had come to the front of the room to make additions and edit. Having had 

that practice students were more comfortable. At the end of the semester students 

wrote reflections on their user pages. Liz Montesclaros, a student with the username 

“Liz” writes:  

“At first, I wasn't sure how to get started, so I just changed words here and 
there. Eventually, I took more initiative and started changing whole 
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sentences, and then paragraphs. I noticed many of my classmates do the 
same thing. I think those that got involved with the Manifesto on a regular 
basis from the start really put in a lot of effort. I definitely wrestled with it. 
It's like taming a shape-shifting beast! I think one of the difficulties we 
(the class) had with the assignment is the lack of consensus on where to 
take the document. Maybe it was a lack of communication? The talk page 
helped a bit. It would've been better if everyone participated in it regularly. 
Even better if we had the time to talk about the project in class. 
Technology can enhance communication, but I think there's still no 
substitute to face-to-face interaction.” [emphasis added] 
 

Many students shared the same feelings as Liz indicating that they did not know where 

to start, suggesting I could give a more specific starting point next time, and that there 

was a need to have more in class discussion of the project. They also cited issues with 

the talk page, for example another student with the username “Ezb625” had a typical 

comment: “On the talk page, there were a few people who voiced their very strong 

opinions. That always makes me a little uncomfortable in general because I can see 

both sides to the communist vs capitalist argument. When those strong opinions are 

repeatedly voiced, regardless of whether they have anything to do with the project, I just 

kind of shut down. Maybe this is another weakness of my own but I don't want to step 

on toes or make people mad, especially when we are all supposed to be working 

together.” These comments serve as an important reminder that a post-structuralist 

intervention into the kinds of assignments we give students cannot be confused with a 

task that allows unrecognized or interrogated structures crop up. I tried to make my 

students critical of how a structure would emerge in terms of the division of labor. These 

students were reading texts about how labor is divided in a society and the wiki served 

to mirror some larger social issues. In giving the assignment again, I would make the 

analysis of what kind of structures emerged an even more specific part of the 

assignment.  
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Although many students were very intimidated by the project and the students 

recommended doing this assignment over a full semester rather than a summer 

semester and having individuals or groups work on pieces and then bring the manifesto 

together as a class, I would still reject the imposition of a “failure narrative” onto this 

project, mainly because the students considered it a success, but also because we 

should work to resist the fail/success binary which is can sometimes be a violence done 

in a process of disciplinization. Tyler Sampson, writing with the username “Tsampson” 

writes: “After fully analyzing our [wiki] project, I first want to say I am proud and happy 

with what we have accomplished as a class. Of course like every idea, opinion and 

theory there is always room for improvement…It's been a great time working together 

and I hope your future classes come to enjoy it as well.”  

Another student, using “Michaelh12” as his username, states: “I would first of all 

like to start off with this: With all honestly I really think the Wiki Idea is wonderful and 

great. I really do. And to give over the power of editing the Communist Manifesto to the 

class is cool. So thanks again for giving us the opportunity to give you some feedback 

about the Wiki Project :). And I hope that students in future semesters will not be as 

self-critical and will be able to take more initiative, utilize it and bring forth new ideas.” 

Ezb625 shared her feelings on the project as a whole: “When I first heard of the wiki 

project, I thought it was a really cool idea. I liked it because I thought it would get all of 

the class involved in an in depth analysis of the Communist Manifesto and also, more 

for my own benefit, it would give me more experience working with/reading older 

English. I have had a really hard time with understanding that kind of writing in the past 

so this project had the potential to strengthen a personal weakness”. Much of the 
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students’ feelings are summed up in Liz’s comments: “The wiki project to revise The 

Communist Manifesto was both a wonderful and frustrating experience”.  

After going through the full wiki experience, the summer students wrote this 

introduction:  

Below is a collaborative reconstruction of Karl Marx Communist Manifesto, 
by students who attended the Summer 2012 Classical Sociological 
Theory. We all have different ideas on what this document means to us in 
our current time and what we can convert it into for show-casting [sic]. 
This is a place where we can play around, speak our minds, and get to 
know each others points of view. We all see certain trends that happen 
within capitalism and have shared some of our concerns about trends that 
are important to us. It displays our interpretation of the manifesto and 
includes our current observation of the material world. We hope that this 
revised and up to date version will help our readers better understand the 
manifesto, though as you will read, much of what was already written by 
Marx still hold true to this day, making the need to update some of his 
long-forgotten jargon that much more necessary. We think this reflects the 
differences on our political opinions, however, it is not without its flaws 
much like any theory. It was interesting to see how each student had 
difficulty rewriting the Manifesto within the class and make it flow. Though 
it was hard it did motivate us to take a step back and actually think about 
our current society and what Marx meant to convey; boy was this a 
learning experience. I think that is because we each absorbed and 
understood Marx in our own unique way. Yes I am sure we all got the 
concept of "Dialectical Materialism" ingrained and concrete in our brains, 
but the way we used and applied it to Modern Day or even with some of 
the other theorists we studied was fantastic. So this is our take. What's 
yours?  

 

In the end, I think their comments about the process and their introduction 

proved to be more important than the final product (which can be found in 

Appendix B)—this because the learning outcomes were articulated as goals 

achieved through the process or practice not as the final production of a text. So 

that taming of the shape-shifting beast that Liz referred to in her reflection was 

never supposed to happen—nothing was supposed to be tamed or disciplined, Comment [FC21]: But how did this experience 
specifically teach them to think outside of a discipline? 



 17 

but rather engaged with, played with, practiced. The project was supposed to 

have students discover that sociology is a field for them to play in and 

experiment, not a fixed body of knowledge they must be disciplined into 

understanding. In fact, if the site had not been overrun with spam the project 

would still be up and available to make further edits and further engage, and new 

classes could be modifying it was well, indicating that there was no end point 

when the document would be finished, no fixed end to the practice. This is in line 

with the four specifically articulated outcomes given out with the initial 

assignment: 

 
• You will learn to engage with the material from where you are situated in the 

world; the theories will become relevant and you will feel a sense of ownership of 
the academic work. Ultimately you will feel like active participants in knowledge 
production, rather than passive consumers.  

• You will bring your own social problems into the academic work. Gender, 
sexuality, race, and imperialism were not considered core issues in the 
sociological canon, but this project allows you to bring them in, along with any 
other issues in your lives. In this way you will produce your own contemporary 
social thought out of the classical work.  

• Through actively engaging in the question “What is the relationship between the 
individual and society?” you will understand how classical theorists address this 
question, while using the wiki process as a model for understanding the 
complicated balance of the individual and collective. 

• You will be reading about the challenge to capitalist power structures while also 
using your own writing as a practice of subversion to the current power struggles, 
through the content of your writing but also the method of producing that writing.  

 
On the last day of class the students and I went over the outcomes. Although the 

students did have issues with the project when re-reading the outcomes there was 

consensus—despite the bumps along the way and some dissatisfaction with other 

classmates and lack of structure—that they had in fact achieved those outcomes 

because they participated in the project as an undisciplined digital pedagogical practice. 

Comment [FC22]: I’d like to see the outcomes stated 
earlier, before the assignment, as a setup for it. Explain 
how the assignment incorporated these outcomes. 
Focus on #2, which comes closest to addressing the 
problem of disciplinarity. How was #2 applied in this 
assignment? Then, here, the author can reflect on 
whether the assignment was successful in terms of 
these outcomes. 

Comment [FC23]: Please elaborate. What did the 
students say? Did they use this language, or is this the 
author’s interpretation? Were the students aware of the 
larger theoretical basis for the assignment, e.g., that it 
was an experiment in “undisciplined digital pedagogical 
practice?”  
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In my assessment, these outcomes were meant to measure the use of a wiki as 

undisciplined digital pedagogical practice. The use of the wikis helped to shift the theory 

course from reading theory to practicing theory by writing their own theory 

collaboratively.  

 

<h2>Conclusions</h2>  

 When wikis work, students can see that their thoughts are a perpetual practice, 

never fixed. As Barton (2008) asks: “how can we convince our hardened students that 

the work they have so long labored to defend as ‘their own, original work’ is no longer 

the goal and that their grade now hinges on some particularly vicious variant of the 

despised ‘groupthink’?” Indeed, Barton has a point. The use of wikis must not suggest 

that our students engage in a form of groupthink, through the formation of a group 

identity—when sociologists create a wiki, the goal is a community, not a single new 

identity. As the collaborative that authored Collaborative Futures argues, the term 

“group identity” obfuscates the complexity of the actual human/nonhuman network 

which is comprised of many identities within the group (Zer-Aviv et al. 2010) and this is 

evident in the students personal reflections, some of which were discussed earlier. 

However, this only represents the potential of wikis—in practice, wikis are not 

guaranteed to produce this result.  

What must happen for wikis to become an undisciplined digital pedagogy is to 

illustrate the complication and limitations of disciplinarity. Wikis can show students the 

potential of the post-structuralist conceptions of academic areas as fields, rather than as 

disciplines. The potential of the wiki is for students to be able to see for themselves in 

Comment [FC24]: What specific measurement 
devices were used to assess the success of the wiki as 
a means for achieving the four outcomes?  

Comment [FC25]: I don’t think the assignment 
accomplishes this, at least not from how it was 
presented here. Rather, as the last paragraph argues, I 
think what this project did was challenge the idea of the 
individual producer and promote more collective forms 
of production, which was a stated goal of the 
assignment. While it also encouraged students to be 
“players, producers and participants”—which is a good 
thing in itself—it did not, to my mind, do this with the 
understanding of resisting/rejecting disciplinarity (such 
as canonization) and embracing a field theory of 
knowledge. 
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this field, as players, producers and participants, and to see the unfixed world of 

knowledge, not bound by structures or discipline. In working on a wiki that acts as an 

undisciplined digital pedagogy, students will be able to have a tangible experience that 

is not bound by limited understandings of what the discipline is, but will experience the 

production of knowledge and see themselves as agents in its production. This shifts 

how we conceive of knowledge—it is not something we teach them, it is something we 

all practice together. In the case of my students’ project, the wiki served as a facilitator 

in achieving outcomes without any student consciously setting out to pursue the 

outcome of participating in a radical and undisciplined digital practice—the students’ 

agency was directed toward trying to achieve the task of rewriting the Communist 

Manifesto. By pushing the boundaries of authorship perpetuated by the academy wikis 

have the potential to subvert disciplined and territorialized areas and can bring students 

into the field of an ongoing practice of knowledge production.  

 
 
<h2>Appendix A: Assignment</h2> 
Classical Sociological Theory  
Summer 2012 
 
Wiki “Re-write the Manifesto” Assignment 
Instructor Christina Nadler 
Dates: July 18th (Begin Edits) – August 15th (Final Version) 
 
Assignment 
 
Role and Audience: You are a group of student activists who are writing a new 
manifesto for those interested in understanding class struggle. You think Marx and 
Engels’ version is a little out of date, yet you still support the main ideas of the 
manifesto. You want to write a version you can share with other CUNY students to 
inspire them to act and educate them about class struggle.  
 
Task: Marx and Engels’ Manifesto needs a spruced up New York City 2012 version. 
Translate and re-write the language into more contemporary wording, in your voices, 
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collaboratively. If you have comments about someone else’s changes, or about 
something that you would like to change use the discussion/talk page to start a 
conversation about it. Everyone should contribute to the talk page to be part of the 
discussion in figuring out which direction you are taking the new version of the 
manifesto. Once you are finished, collectively write a brief introduction to your new 
manifesto.  
 
Format: This project will happen on a wiki website which functions just like 
Wikipedia.org and allows multiple authors to collaborate. While on the wiki, the format of 
the manifesto will be similar to the original manifesto—a public declaration of principles 
with historical background, but you may also want to start a discussion of how to 
transform the text after the re-write is completed. Will you make this into a flyer? A zine? 
A poster? A blog? You can start a discussion about this on the talk page. 
 
 
 
<h2>Appendix B: Final Version of Manifesto</h2> 

 
The New Manifesto 
 
Preamble: 
 
Below is a collaborative reconstruction of Karl Marx Communist Manifesto, by students 
who attended the Summer 2012 Classical Sociological Theory. We all have different 
ideas on what this document means to us in our current time and what we can convert it 
into for show-casting. This is a place where we can play around, speak our minds, and 
get to know each others points of view. We all see certain trends that happen within 
capitalism and have shared some of our concerns about trends that are important to us. 
It displays our interpretation of the manifesto and includes our current observation of the 
material world. We hope that this revised and up to date version will help our readers 
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better understand the manifesto, though as you will read, much of what was already 
written by Marx still hold true to this day, making the need to update some of his long-
forgotten jargon that much more necessary. We think this reflects the differences on our 
political opinions, however, it is not without its flaws much like any theory.  
It was interesting to see how each student had difficulty rewriting the Manifesto within 
the class and make it flow. Though it was hard it did motivate us to take a step back and 
actually think about our current society and what Marx meant to convey; boy was this a 
learning experience. I think that is because we each absorbed and understood Marx in 
our own unique way. Yes I am sure we all got the concept of "Dialectical Materialism" 
ingrained and concrete in our brains, but the way we used and applied it to Modern Day 
or even with some of the other theorists we studied was fantastic. So this is our take. 
What's yours?  
 
Introduction: 
 
The ghost of communism is haunting the world. All the powers of United States and 
Europe have united to exorcise the ghost of politicians and police, corporate media and 
lobbyist, corporate elites and astro-turfers.  
Whenever any established powers experience opposition, they declare that opposition 
to be communist. Where is the opposition that has not fired back the branding dishonor 
of communism against the more advanced opposition parties?  
Two things result from this fact:  
I. Communism is already acknowledged by all established powers to be a power itself.  
II. The opposition should no longer hurl back the branding dishonor of communism. It is 
high time that Communists should openly publish their views, aims and tendencies, and 
meet this nursery tale of the ghost of Communism with a manifesto of the party itself.  
Communists of various nationalities have assembled in New York City and drafted the 
following manifesto, to be published in English, Spanish, Greek, French, Italian, and 
German. This manifesto will serve as a means for the debut of the official Inter-National 
Communist Party.  
 
Part I: Affluent and Destitute 
 
One common factor among all societies in history is class struggles. Between  
Freemen and slaves  
Patricians and plebeians  
Lords and serfs  
Guild-masters and journeymen  
Administrators and students.  
The Rich, working class, poor  
As reiterated and conveyed throughout all of history, the constant struggles between the 
oppressors and the oppressed have continued to prevail from the ancient times, to the 
primitive, to feudalism, to Capitalism, all leading to the ultimate ideology which will exist 
without the presence of the exploiting and exploited, this ideology being named 
Communism.  
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The oppressor and oppressed stood in constant opposition to one another which has 
carried on in an uninterrupted fight repeatedly ending in either a revolutionary 
reconstitution of society, or in the common ruin of the competing classes. The result was 
arrangement into a hierarchical system, simplified into two hostile camps: the 
Bourgeoisie and the Proletariat.  
 
The Affluent 
 
With the East-Indian and Chinese markets, the colonization of America, and the 
increase in the means of exchange and commodities, commerce exponentially 
increased, expediting the evolution of navigation and industry, which contributed to the 
breakdown of feudalism, which by this point, could no longer meet the demands of the 
growing new markets. The middle class began to take the place of upper classmen, 
such as guild-masters which allowed capitalism to take over.  
As markets continued to grow they left manufacturers insufficient. As a result, steam 
and machinery revolutionized industrial production. The place of independent 
manufacturers was taken by the giant Modern Industry, which caused the bourgeoisie to 
develop by way of increasing its' capital, and completely restructured a class system 
that had been present since the Middle Ages.  
The bourgeoisie contributed to the demise of societies held with “natural superiors”, 
leaving one's own worth to be viewed as financial gains rather than sentimental or 
familial. The bourgeoisie converted the physician, lawyers, and teachers into paid wage 
laborers, stripping the occupations of value and honor. Education is valued only in terms 
of its usefulness for profit-making. The value of the humanities is now under question, 
as it cannot easily fit the bourgeoisie's cost-benefit analysis.  
 
The Destitute 
 
The proletariat are a class of laborers (working class and lower class) created by the 
upper class, who's purpose was to work and find work as long as they live. The labor 
would increases capital. The Proletarians have developed from their inability to compete 
with the capital of multinational corporations, leading them to become commodities.  
With extensive use of machinery(New technology)and division of labor, the work of the 
proletarians has forced them to lose all individuality and value. The worker becomes a 
part of the machine, performing monotonous tasks. As the repulsiveness of the work 
increases, the workers' wage decreases. As the use of machinery and division of labor 
increases, the harder the work becomes, whether by making working hours longer or 
increasing the speed of machinery, etc.  
Modern Industry has caused masses of laborers to become enslaved by the machine; 
with crowded conditions and oppression by the bourgeois power. The less the skill and 
exertion of strength implied in manual labor the more modern industry becomes 
developed, the more is the labor of men superseded by that of women. Differences of 
age and sex become less important, since all proletarians are becoming mere 
instruments of labor.  
The Proletariat also remains powerless due to the concept of False consciousness, 
which creates a perception that the individual has to work hard in order to develop, this 
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is reiterated by the concept of meritocracy with the Bourgeoisie continue to reiterate 
within the work environment. False consciousness prompts competition amongst the 
Proletariat themselves, which divides them, and makes them focus on work which does 
not elevate them, enabling Capitalism to continue to grow.  
The proletariat class develops in stages. First is the struggle with the bourgeoisie. The 
struggle begins on the individual level, eventually escalating to the operative of one 
trade. Attacks are then directed against the instruments of production themselves; they 
destroy anything that competes with their labor; smashing machinery or and setting 
factories on fire. Laborers become disorganized and broken up by location and 
competition. If they unite, it is due to the bourgeoisie pitting the proletariat against each 
other. The proletarians do not fight their enemies, but the enemies of their enemies, the 
remnants of unions, small business owners, and undocumented immigrants. Thus, the 
whole historical movement is concentrated in the hands of the bourgeoisie; every victory 
so obtained is a victory for the bourgeoisie.  
 
Effects of the Affluent on Society  
 
The affluent has left many effects that have impacting society today.  
constant renewing of production  
global operation and consumption  
globalized competition  
converting underdeveloped nations into capitalist societies. i.e.: Central America, 
Southeast Asia, China; all due to cheap labor  
created enormous cities, increasing urban population  
political centralization, creating one government/code of law  
ability to wipe out an entire population  
demise of small scale agriculture  
modernization of bourgeois society, reverting society temporarily back to barbarism due 
to too much society, industry, commerce.  
ecological crises  
development of a vast military industrial complex  
genetic engineering  
 
The productive forces at the disposal of society no longer tend to further the 
development of the conditions of bourgeois property; on the contrary, they have become 
too powerful for these conditions, by which they are constrained, and soon as they 
overcome these constraints, they bring disorder into the whole of bourgeois society, 
endanger the existence of bourgeois property. The weapons with which the bourgeoisie 
destroyed feudalism are now turned against the bourgeoisie itself.  
 
Feelings of the Destitute 
 

• sometimes emboldened and victorious  
• most times intimidated by the brutal reaction of a militarized police force  
• accelerated unification due to communication through the internet  
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• increase in educational and political knowledge due to bourgeoisie competition 
for economic hierarchy  

• pacified by the entertainment provided by the society of spectacle (internet, 
tabloids, reality tv, memes, etc.)  

• supply of fresh elements of enlightenment and progress  
• The organization of the proletarians into a class and into a political party is 

continually being upset by the competition between the workers themselves, but 
it rises stronger each time. It compels legislative recognition of particular interests 
of the workers, by taking advantage of the divisions among the bourgeoisie itself.  

 
The Struggle  
 
Finally, in times when the class struggle nears the decisive hour, so now a portion of the 
bourgeoisie goes over to the proletariat, and in particular, a portion of the bourgeois 
ideologists, who have raised themselves to the level of comprehending theoretically the 
historical movement as a whole.  
 
So will nations lead off into communism via revolution.  
 
The proletariat is the only revolutionary class. The middle class fight against the 
bourgeoisie only in order to preserve their existence. They are therefore, not 
revolutionary, but conservative. Actually, worse than that, they are reactionary, for they 
try to roll back the wheel of history. If by chance, they are revolutionary, they are only so 
in view of their impending transfer into the proletariat; they thus defend not their present, 
but their future interests, they desert their own standpoint to place themselves at that of 
the proletariat.  
 
The “dangerous class”, [lumpenproletariat] the social scum, that passively rotting mass 
thrown off by the lowest layers of the old society, may, here and there, be swept into the 
movement by a proletarian revolution; its conditions of life, however, prepare it far more 
for the part of a bribed tool of reactionary intrigue.  
 
The proletarian is without property; family relations are minimal, modern industry labor 
has stripped him of individuality. The proletariat has nothing of their own to secure, their 
mission then is to destroy all the ways of securing private property.  
Unlike all previous historical movements, the proletariat movement is a movement of the 
majority, in the interest of the majority. The proletariat, the lowest class of our society, 
cannot rise up without revolting against society as a whole.  
Though issues and struggles between the proletarians and bourgeoisie are felt 
universally, it must be held that one of the proletarians must first deal with issues within 
their own nation, prior to assisting in those of others.  
 
Up to now, every form of society has been based on class antagonism. But in order to 
oppress a class, certain conditions must make its slavish existence sustainable. The 
modern worker, on the contrary, instead of rising with the process of industry, sinks 
deeper and deeper below the conditions of existence of his own class. He becomes a 
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beggar, and poverty develops more rapidly than population and wealth. And here it 
becomes evident, that the bourgeoisie is unfit any longer to be the ruling class in 
society, and to impose its conditions of existence upon society as an over-riding law. It 
is unfit to rule because it is incompetent to assure an existence to its slave within his 
slavery, because it cannot help letting him sink into such a state, that it has to feed him, 
instead of being fed by him. Society can no longer live under this bourgeoisie, in other 
words, its existence is no longer compatible with society.  
 
Current Examples:  

• The mass of families losing their homes  
• Higher rates of New Yorker's depending on Welfare  
• College Graduates not obtaining jobs  
• Adults returning to college to adjust to the crisis  
• Minimum wage is not adequate to live on  
• Education system is failing to produce graduates who can compete 

internationally  
• The increase of worldwide debt, due to the Excessive needs that our current 

society demands.  
 

The essential conditions for the existence of the bourgeois class are the formation and 
accumulation of endless capital, mostly circulating its way between the bourgeois; the 
means for capital is the hierarchical rule over the proletariat. The working class can only 
accumulate capital for the bourgeoisie through struggle and competition of its workers. 
The advancement of technology, whose involuntary promoter is the bourgeoisie, 
replaces the isolation of the laborers, due to competition, by the revolutionary 
combination, due to association. Growth of Globalization has made societies more 
interdependent which has strengthened networks, through the distribution of products 
with technology acting as a catalyst for these networks. The development of Modern 
Technology, therefore, cuts from under its feet the very foundation on which the 
bourgeoisie produces and appropriates products. What the bourgeoisie therefore 
produces, above all, are its own grave-diggers. Its fall and the victory of the proletariat 
are equally inevitable.  
 
Trends in Capitalism 
 
Current movements:  

• Books are been replaced by MP3's, audio books and electronic reading devices  
• Surgeon replaced by robots/machine  
• Easier faster communication :Human Interaction by Webcam attached to a 

screen  
• Phone call replaced by Text messages  
• Gifts replaced by Gift Cards  
• Bank tellers replaced by ATM's  
• Increase competition among companies and devices that produce the same 

services(i.e., cable, electronic devices, food)with wide pricing gaps  
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• Online courses made available for consideration in retrospect of academic 
studies  

• Online shopping rather than in store purchasing  
• Internet has reframed the classical way students attain knowledge  
• Creation of world web services that eliminate social personal relations. Love and 

Friendships develop on a cost-benefit analysis in regards to wealth. (Resource 
exchange theory)  

• Increase in surveillance. We are increasingly living in a boundaryless Panopticon 
with the bourgeoisie's private army as the watchman.  

 
Effects on society:  
 

• Individuality appears to be growing amongst persons within society, but the 
illusion of individuality is sold to the proletariat in order to turn them into obsessed 
consumers and distract them from reality  

• Intimacy and bonds once held by persons no longer made relevant due to lack of 
personal contact  

• The possibility to explore ones identity and options anonymously through the 
various social networking sites  

• Long distances relationship revalued  
• Easier, and faster communication and transportation, paradoxically producing an 

increasing sense of isolation  
• The destruction of long-term, stable careers  
• Once valued jobs have decreased wages and longer education spans for 

careers.  
• New norms for society  
• New Categorizations  
• The commodification of everything, including life itself  
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